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ABSTRACT 

Title: Implementation Challenges and Success of NEP 2020: A Study in Medchal and 

Hyderabad Districts 

The National Education Policy (NEP) 2020 represents a transformative reform in India's 

education system, aiming to enhance accessibility, equity, quality, and employability. 

However, its successful implementation depends on overcoming structural, institutional, 

and socio-cultural challenges at the grassroots level. This study examines 

the implementation challenges and success factors of NEP 2020 in Medchal and 

Hyderabad districts, Telangana, focusing on schools and higher education institutions. 

Using a mixed-methods approach, the study combines qualitative interviews with 

policymakers, educators, and administrators, along with quantitative surveys of teachers, 

students, and parents. The theoretical framework integrates Policy Implementation 

Theory, Institutional Theory, and Change Management Models to analyze gaps between 

policy objectives and ground realities. 

Key findings highlight: 

1. Infrastructural and resource constraints in adopting multidisciplinary education 

and digital learning. 

2. Resistance to pedagogical shifts, particularly in multilingual education and 

competency-based assessment. 

3. Variations in stakeholder preparedness, with urban institutions adapting faster 

than rural ones. 

4. Success stories in early childhood education and skill-integrated curricula in select 

schools. 

The study concludes with policy recommendations to strengthen implementation, 

emphasizing capacity-building, localized adaptations, and robust monitoring mechanisms. 

By documenting empirical insights from Medchal and Hyderabad, this research 
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contributes to the broader discourse on education policy reform in India and offers 

actionable strategies for effective NEP 2020 execution. 

Keywords: NEP 2020, Education Policy Implementation, Medchal, Hyderabad, 

Challenges, Success Factors, India. 
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CHAPTER-I 

1.0 INTRODUCTION 

Education is the cornerstone of any nation's development. It plays a vital role in shaping 

the character, social behavior, values, and economic prosperity of individuals and 

societies. In India, education has historically held a significant place, from the ancient 

Gurukul system to the modern formal system of education introduced during the British 

colonial era. Post-independence, India has made substantial efforts to develop a robust 

educational framework. The need to reform, revamp, and realign education with national 

and global needs has been a consistent theme in India's policy landscape. In this context, 

the National Education Policy (NEP) 2020, approved by the Union Cabinet of India on 

29th July 2020, represents a historic and far-reaching policy initiative aimed at 

transforming the Indian education system. 

NEP 2020 replaces the National Policy on Education of 1986, making it the first education 

policy of the 21st century. It seeks to reimagine the Indian education system from 

foundational learning to higher education, emphasizing conceptual understanding, critical 

thinking, multilingualism, and flexibility in subject choices. It introduces structural 

changes, such as the 5+3+3+4 model, and pedagogical changes like experiential learning, 

integration of vocational education, competency-based assessments, and the promotion of 

mother tongue/local languages as the medium of instruction at the foundational level. 

NEP 2020 is not just a policy document; it is a national commitment to prepare India's 

youth for the demands of the 21st century. However, like any policy, its success lies in 

effective implementation. The gap between policy formulation and implementation is a 

common challenge in developing countries, and India is no exception. Implementing NEP 

2020 across the diverse and multilayered educational landscape of India, with its wide 

disparities in resources, access, and quality, is a monumental task. 
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Given the federal nature of Indian governance, education is a concurrent subject under the 

Constitution. This means that both the central and state governments have responsibilities 

in shaping and implementing education policy. Therefore, implementation differs across 

states, districts, and schools, influenced by local governance, infrastructure, teacher 

readiness, administrative support, and community involvement. 

In this context, the present study focuses on the districts of Medchal–Malkajgiri and 

Hyderabad in the state of Telangana. These districts present a diverse mix of urban, semi-

urban, and semi-urban areas with a broad spectrum of public and private schools. 

Hyderabad, being the capital city, is a hub of educational innovation and investment, while 

Medchal–Malkajgiri is a rapidly urbanizing district with its own unique set of educational 

dynamics. By focusing on these two districts, this study attempts to capture the practical 

realities, challenges, and early signs of success in NEP 2020 implementation. 

This introduction chapter lays the groundwork for the research by providing a detailed 

background, defining the problem, stating the objectives, explaining the significance, and 

outlining the scope and structure of the study. 

1.1 Theoretical Framework of the Study 

1. Policy Implementation Theory (Van Meter & Van Horn, 1975) 

This theory provides a framework for understanding the gap between policy 

objectives and actual outcomes. The model identifies six key variables that affect 

implementation:  

 Policy standards and objectives 

 Policy resources 

 Inter-organizational communication and enforcement activities 

 Characteristics of implementing agencies 

 Economic, social and political conditions 
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2. Complex Adaptive Systems Theory 

NEP 2020 implementation can be viewed through the lens of complex adaptive 

systems, recognizing that: 

 Education systems are interconnected with multiple stakeholders 

 Change emerges from interactions between system components 

 Implementation requires adaptability to local contexts 

3. Institutional Theory 

This perspective helps examine: 

 How existing institutional norms and structures affect NEP implementation 

 The process of institutional isomorphism in adopting new policy norms 

 Legitimacy challenges in policy adoption 

4. Change Management Theories (Kotter's 8-Step Model, Lewin's Change Model) 

These theories provide frameworks for understanding: 

 The process of organizational change in educational institutions 

 Resistance to change among stakeholders 

 Strategies for effective change implementation 
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5. Capacity Building Theory 

This theoretical lens focuses on: 

 The human, organizational, and institutional capacities required for NEP 

implementation 

 Gaps in current capacities at various levels 

 Strategies for capacity development 

Conceptual Framework 

The study will employ an integrated conceptual framework combining these 

theoretical perspectives to examine: 

1. Policy Design Factors: 

o Clarity of NEP 2020 objectives 

o Alignment with local educational needs 

o Flexibility for contextual adaptation 

2. Implementation Context: 

o Institutional readiness in Medchal and Hyderabad 

o Socio-economic and cultural factors 

o Existing educational infrastructure 

3. Stakeholder Dynamics: 

o Roles and interactions of various stakeholders 

o Power relations among implementing agencies 

o Community engagement and participation 

4. Process Factors: 

o Communication strategies 

o Monitoring and evaluation mechanisms 
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o Feedback loops and adaptive management 

5. Outcome Dimensions: 

o Access and equity outcomes 

o Quality enhancement measures 

o Governance reforms 

o Research and innovation impacts 

Application to NEP 2020 

This theoretical framework will help analyze specific NEP 2020 components being 

implemented in the study areas, including: 

 Early childhood care and education 

 Foundational literacy and numeracy 

 Multilingualism and language policy 

 Curriculum and pedagogical reforms 

 Teacher education and professional development 

 Assessment reforms 

 Digital education initiatives 

1.1.1 Concepts in the Study of NEP 2020 Implementation in Medchal and 

Hyderabad Districts 

This study examines the National Education Policy (NEP) 2020 through various 

conceptual lenses to understand its implementation challenges and successes. Below 

are the core concepts guiding the research: 
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1. National Education Policy (NEP) 2020 

The NEP 2020 is India’s landmark education reform policy, aiming to transform the 

education system by: 

 Universalizing education from early childhood to higher education. 

 Promoting multilingualism and regional language instruction. 

 Shifting from rote learning to competency-based education. 

 Integrating vocational skills with academic learning. 

 Enhancing digital education and technological integration. 

This study evaluates how this policy goals translate into practice in Medchal and 

Hyderabad districts. 

2. Policy Implementation 

Policy implementation refers to the process of executing a policy’s objectives in real-

world settings. Key aspects include: 

 Administrative capacity (government, schools, and colleges). 

 Resource allocation (funding, infrastructure, teacher training). 

 Stakeholder engagement (teachers, students, parents, policymakers). 

 Monitoring and feedback mechanisms. 

The study assesses why gaps exist between NEP 2020’s vision and its execution in the 

selected districts. 
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3. Challenges in NEP 2020 Implementation 

The research identifies key hurdles, such as: 

 Structural barriers: Lack of infrastructure, digital divide, teacher shortages. 

 Cultural resistance: Opposition to multilingual education, reluctance to change 

traditional teaching methods. 

 Economic constraints: Unequal funding distribution between urban (Hyderabad) 

and rural (Medchal) institutions. 

 Policy ambiguity: Unclear guidelines on curriculum restructuring and assessment 

reforms. 

4. Success Factors in NEP 2020 Adoption 

Despite challenges, some institutions have successfully adopted NEP reforms. The 

study explores: 

 Best practices in early childhood education (e.g., anganwadi-school linkages). 

 Effective digital integration in tech-enabled Hyderabad schools. 

 Community participation in rural Medchal for multilingual education. 

 Teacher training programs that improved pedagogical skills. 

5. Stakeholder Perspectives 

The study analyzes the roles and perceptions of different stakeholders: 

 Government & policymakers (implementation strategies, funding). 

 School/college administrators (institutional readiness, challenges). 

 Teachers (training needs, resistance/acceptance to changes). 

 Students & parents (acceptance of new assessment methods, language 

preferences). 
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6. Equity and Access in Education 

A core principle of NEP 2020 is inclusive education. The study examines: 

 Disparities between urban (Hyderabad) and rural (Medchal) schools. 

 Gender and socio-economic barriers in education access. 

 Effectiveness of multilingual education for marginalized communities. 

7. Digital Education and Technological Adaptation 

NEP 2020 emphasizes blended learning, but challenges include: 

 Hyderabad’s tech-readiness vs. Medchal’s digital divide. 

 Teacher preparedness for online pedagogy. 

 Student accessibility to devices and internet. 

8. Monitoring and Evaluation Mechanisms 

The study assesses whether: 

 State and district-level bodies are effectively tracking NEP progress. 

 Feedback loops exist for corrective measures. 

 Data-driven decision-making is improving implementation. 

1. 1.2 Related Information – Importance  

The National Education Policy (NEP) 2020 is a comprehensive reform aimed 

at revolutionizing India’s education system from school to higher education. Key 

aspects include: 

 Early Childhood Care & Education (ECCE): Focus on foundational literacy and 

numeracy. 
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 Multidisciplinary Learning: Flexibility in subject choices at school and college 

levels. 

 Digital Education: Emphasis on e-learning and EdTech integration. 

 Vocational Training: Skill development from Class 6 onwards. 

 Language Policy: Mother tongue/regional language as medium of instruction. 

Why Medchal and Hyderabad? 

 Hyderabad: A tech-driven urban hub with better infrastructure, private schools, and 

digital readiness. 

 Medchal: A semi-urban/rural district with challenges like teacher shortages, digital 

divide, and multilingual complexities. 

 Comparative analysis helps understand urban-rural disparities in policy execution. 

2. Importance of the Study 

A. Policy Relevance 

 NEP 2020 is a transformative policy, but its success depends on ground-level 

execution. 

 This study provides empirical evidence on how the policy is being implemented 

in Telangana, identifying gaps and successes. 

B. Academic Contribution 

 Adds to existing literature on education policy implementation in Indian regional 

contexts. 

 Uses mixed-methods research (qualitative + quantitative) for a holistic 

understanding. 
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C. Practical Implications 

1. For Government & Policymakers: 

o Identifies bottlenecks in NEP 2020 execution. 

o Helps in tailoring state-specific strategies for better implementation. 

o Provides insights into funding allocation, teacher training, and digital 

infrastructure needs. 

2. For Educational Institutions: 

o Highlights best practices from successful institutions. 

o Suggests training modules for teachers to adapt to NEP reforms. 

3. For Teachers & Administrators: 

o Understands challenges in pedagogical shifts (e.g., competency-based 

learning). 

o Examines resistance factors (e.g., multilingual education, new assessment 

patterns). 

4. For Students & Parents: 

o Assesses acceptability of reforms (e.g., vocational courses, regional 

language instruction). 

o Explores digital accessibility issues in rural vs. urban areas. 

D. Societal Impact 

 Equity in Education: Examines whether NEP 2020 reduces urban-rural, gender, 

and socio-economic disparities. 

 Employability & Skill Development: Evaluates if vocational training under NEP 

improves job readiness. 

 Cultural Integration: Studies the impact of multilingual education on student 

performance. 
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E. Future Research & Policy Refinement 

 Findings can guide other Indian states facing similar implementation challenges. 

 Sets a baseline for longitudinal studies on NEP 2020’s long-term impact. 

Background of the Study 

Evolution of Education Policy in India 

India’s educational journey has been deeply influenced by its historical, social, and 

economic context. After independence in 1947, the first major attempt at shaping 

educational policy came in the form of the University Education Commission (1948–49) 

led by Dr. S. Radhakrishnan. It emphasized the role of higher education in national 

development. This was followed by the Secondary Education Commission (1952–53) and 

the Kothari Commission (1964–66), which significantly contributed to the framing of the 

National Policy on Education (1968) — the first comprehensive education policy of 

independent India. 

The 1968 policy stressed equal educational opportunities, science education, and regional 

languages. However, as India entered the 1980s, the need for a new policy to address 

changing social and technological realities became clear. This led to the National Policy 

on Education (1986), which emphasized universal primary education, adult literacy, 

teacher education, and educational technology. The policy was revised in 1992 but 

retained much of its original structure. 

Over the next three decades, India underwent massive social, economic, and technological 

transformations. The rise of the knowledge economy, increased demand for skill-based 

education, poor learning outcomes despite increased enrolment, the digital revolution, and 

globalization led to the realization that the 1986 policy was no longer adequate to meet 

contemporary needs. 
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The need for a new education policy was formally recognized in 2015 when the Ministry 

of Human Resource Development (now Ministry of Education) initiated a consultative 

process involving educators, students, parents, policymakers, and civil society. After 

extensive nationwide consultations, the Draft NEP 2019 was released, which culminated 

in the final National Education Policy 2020. 

 Key Features of NEP 2020 

The NEP 2020 presents a visionary roadmap to overhaul the Indian education system. Key 

highlights include: 

New Curricular Structure (5+3+3+4): Replaces the old 10+2 structure with a new model 

corresponding to ages 3–18 years, integrating early childhood care and education (ECCE) 

into the formal system. 

Foundational Literacy and Numeracy (FLN): Declared as a national mission to ensure all 

children attain reading and numeracy skills by Grade 3. 

Medium of Instruction: Emphasis on mother tongue or local language as the medium of 

instruction at least up to Grade 5, preferably till Grade 8. 

Assessment Reform: Moving away from rote learning to competency-based, formative, 

and adaptive assessments. 

Multidisciplinary Education: Students can choose combinations of subjects across 

disciplines, breaking the rigid boundaries between arts, science, and commerce. 

Teacher Education and Professional Development: All teacher education to be conducted 

through integrated B.Ed. programs by 2030. Continuous professional development (CPD) 

is mandated. 

Use of Technology: Emphasis on digital infrastructure, e-content, and platforms like 

DIKSHA, SWAYAM, NDEAR, and the creation of the National Educational Technology 

Forum (NETF). 
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Equity and Inclusion: Special focus on disadvantaged groups and gender inclusion through 

the Gender-Inclusion Fund, Special Education Zones, and barrier-free access. 

School Complexes: To ensure resource sharing among small and large schools for 

efficiency and inclusivity. 

These reforms are not only structural but philosophical, as NEP 2020 envisions “education 

as a public good” that should promote not just academic excellence, but also values, 

citizenship, and human development. 

Implementation of NEP 2020: National and State Perspectives 

National Efforts 

At the national level, the Ministry of Education has developed guidelines, frameworks, 

and digital platforms to support NEP implementation. Institutions such as NCERT, NCTE, 

CBSE, AICTE, and UGC have initiated curriculum redesigns, launched pilot projects, and 

introduced programs aligned with the NEP. 

The NIPUN Bharat Mission was launched to achieve foundational literacy and numeracy 

by 2026–27. The PM e-VIDYA initiative, Digital Infrastructure for Knowledge Sharing 

(DIKSHA), and National Curriculum Frameworks (NCFs) are other major national-level 

initiatives that align with NEP 2020. 

Telangana State’s Response 

The state of Telangana has responded positively to the NEP 2020 and has initiated several 

reforms through the Department of School Education (DSE) and Samagra Shiksha 

Telangana. The state has piloted Vidya Volunteers, Teacher Capacity Building programs, 

digital content through TSAT and T-SAT Nipuna channels, and the Mana Ooru – Mana 

Badi program aimed at upgrading school infrastructure. However, the pace and depth of 

implementation vary across districts depending on school types, resources, and local 

governance. 
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Medchal and Hyderabad, due to their proximity to urban centers and access to educational 

technology, provide a compelling case for studying early trends in NEP 2020 adoption. 

The National Education Policy (NEP) 2020 represents a transformative shift in the Indian 

educational landscape. Released after over three decades since the last major policy in 

1986, NEP 2020 presents a forward-thinking approach to cater to the dynamic needs of a 

knowledge-driven global economy. Its primary objective is to create a system that 

contributes directly to transforming India sustainably into an equitable and vibrant 

knowledge society, by providing high-quality education to all. 

Parental awareness and involvement play a vital role in the success of educational reforms. 

In many cases, there is a lack of understanding among parents about the changes proposed 

under NEP 2020. As a result, they may be resistant to adopting new methods or curricular 

changes that deviate from traditional practices. 

The policy also recommends integrating vocational education from Grade 6 onwards, 

which necessitates developing industry linkages, designing suitable curricula, and ensuring 

the availability of skilled instructors. This shift towards skill-based learning is 

commendable but requires significant groundwork in terms of resources and planning. 

Despite these challenges, early adopters of NEP 2020 have reported positive outcomes. 

Some schools have seen increased student engagement due to activity-based learning, 

while others have successfully integrated foundational literacy programs. These early 

successes indicate that, with the right support and planning, the implementation of NEP 

2020 can yield transformative results. 

The study also aims to bridge the gap in existing literature, which primarily focuses on 

policy analysis and recommendations without delving into ground-level realities. 

Empirical studies at the district level can contribute significantly to the discourse on 
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educational reform by shedding light on region-specific challenges and strategies that can 

be scaled or adapted elsewhere. 

NEP 2020 offers a promising blueprint for revitalizing the Indian education system. Its 

successful implementation, however, hinges on addressing context-specific challenges, 

strengthening institutional capacity, fostering community involvement, and ensuring 

continuous monitoring and support. This study aspires to contribute meaningfully to this 

objective by analyzing how the policy unfolds in two representative districts of Telangana. 

1.2 Significance of the study 

The study on "Implementation Challenges and Success of NEP 2020: A Study in 

Medchal and Hyderabad Districts" holds critical importance for multiple stakeholders 

in the education sector, policymakers, researchers, and society at large. Below are the 

key aspects that highlight its significance: 

1. Policy Evaluation & Improvement 

 First Empirical Assessment: One of the earliest studies evaluating NEP 2020’s 

implementation in Telangana, providing real-time insights into successes and 

roadblocks. 

 Feedback for Policymakers: Helps central and state governments refine strategies 

based on ground realities in urban (Hyderabad) and semi-urban/rural (Medchal) 

contexts. 

 Evidence-Based Adjustments: Identifies gaps in policy execution, enabling course 

corrections before full-scale nationwide implementation. 
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2. Bridging the Urban-Rural Education Divide 

 Comparative Analysis: Examines how NEP 2020 performs in Hyderabad (tech-

savvy, resource-rich) vs. Medchal (facing infrastructure and digital gaps). 

 Equity Focus: Highlights whether the policy truly promotes inclusive education or 

exacerbates existing disparities. 

 Localized Solutions: Recommends tailored approaches for rural vs. urban 

institutions to ensure uniform policy benefits. 

3. Teacher & Institutional Preparedness 

 Training Needs Assessment: Identifies teacher readiness for competency-based 

education, multilingual teaching, and digital pedagogy. 

 School/College Adaptation: Evaluates institutional challenges in shifting 

to flexible curricula, vocational integration, and new assessment models. 

 Best Practices Documentation: Showcases successful case studies that can be 

replicated in similar settings. 

4. Digital Education & Technological Barriers 

 EdTech Implementation: Assesses how effectively schools in Hyderabad (high 

digital penetration) and Medchal (limited access) are adopting online and blended 

learning. 

 Infrastructure Gaps: Highlights the digital divide affecting equitable education 

delivery. 

 Policy Recommendations: Suggests improvements in device affordability, internet 

accessibility, and teacher training in digital tools. 
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5. Societal & Economic Impact 

 Parent & Student Perspectives: Examines acceptability of reforms such as regional 

language instruction, vocational courses, and new exam patterns. 

 Employability Linkage: Evaluates whether NEP’s skill-based education enhances 

job readiness for students. 

 Gender & Marginalized Groups: Checks if the policy reduces dropout rates 

among girls, low-income families, and rural students. 

6. Academic Contribution 

 Theoretical Advancement: Enhances literature on education policy 

implementation in developing economies. 

 Methodological Rigor: Uses mixed-methods research (qualitative interviews + 

quantitative surveys) for comprehensive insights. 

 Benchmark for Future Research: Sets a foundation for longitudinal studies tracking 

NEP 2020’s long-term impact. 

7. Global Relevance 

 Lessons for Other Countries: Offers insights for nations undergoing large-scale 

education reforms. 

 SDG Alignment: Supports UN Sustainable Development Goal 4 (Quality 

Education) by analyzing accessibility, equity, and innovation in education. 

1.3 Statement of the Problem 

The National Education Policy (NEP) 2020 represents a landmark reform in India's 

education system, aiming to transform the country into a vibrant knowledge society 

through comprehensive changes across all levels of education. While the policy's vision is 
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ambitious and far-reaching, its successful implementation at the ground level remains 

uncertain due to several critical challenges that need systematic investigation. 

In the context of Telangana state, particularly in Medchal and Hyderabad districts, the 

implementation of NEP 2020 faces unique obstacles stemming from: 

1. Urban-rural disparities: Hyderabad, as a metropolitan city with better 

infrastructure and resources, presents different implementation challenges 

compared to Medchal's semi-urban and rural areas where basic educational 

facilities are often lacking 

2. Digital divide: The policy's emphasis on technology-enabled learning creates 

implementation hurdles in areas with poor digital infrastructure and low 

technological literacy 

3. Multilingual education: The policy's focus on mother tongue/regional language 

instruction raises practical concerns in linguistically diverse classrooms 

4. Teacher preparedness: Existing teaching workforce may lack adequate training to 

adopt the new pedagogical approaches mandated by NEP 2020 

5. Structural barriers: Institutional resistance, bureaucratic hurdles, and inadequate 

funding may hinder smooth policy implementation 

Despite these potential challenges, there remains a significant research gap in 

understanding: 

 How different educational institutions are adapting to NEP 2020 mandates 

 What specific implementation challenges are emerging in varied educational 

settings 

 Which strategies are proving successful in overcoming implementation barriers 

 How stakeholders (teachers, administrators, students, parents) are responding to 

the changes 
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This study seeks to address these critical questions by examining the on-ground realities of 

NEP 2020 implementation in Medchal and Hyderabad districts. The research will 

specifically investigate: 

1. The nature and extent of challenges faced in implementing key NEP 2020 

components 

2. Variations in implementation experiences between urban and rural educational 

institutions 

3. Successful adaptation strategies employed by different stakeholders 

4. The policy's impact on educational equity and quality in the study areas 

The findings of this study will contribute to both academic discourse and policy 

formulation by providing empirical evidence about the early implementation phase of NEP 

2020, potentially informing mid-course corrections and improvement strategies for more 

effective policy execution. 

1.4 Operational Definitions of the Study 

This section provides clear, working definitions of key terms and concepts used in the 

research to ensure consistency in understanding and interpretation. 

1. National Education Policy (NEP) 2020 

The comprehensive education reform framework introduced by the Government of 

India in 2020, aimed at transforming the country's education system from pre-primary 

to higher education. For this study, NEP 2020 refers specifically to its implementation 

in schools and colleges across Medchal and Hyderabad districts, focusing on: 

 Early Childhood Care and Education (ECCE) 

 Foundational Literacy and Numeracy (FLN) 

 Multilingual and Multidisciplinary Education 
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 Competency-Based Learning & Assessment Reforms 

 Vocational Education Integration 

 Digital and Online Learning Initiatives 

2. Implementation Challenges 

The obstacles, barriers, and difficulties faced by educational institutions, teachers, 

administrators, and policymakers in executing NEP 2020 reforms. In this study, 

challenges are categorized as: 

 Structural: Lack of infrastructure, funding, or resources. 

 Pedagogical: Resistance to new teaching methods or curriculum changes. 

 Administrative: Bureaucratic delays, policy ambiguity, or governance issues. 

 Socio-Cultural: Parental resistance, language barriers, or community perceptions. 

3. Success Factors 

The enablers, best practices, and positive outcomes observed in the adoption of NEP 

2020 reforms. Success is measured through: 

 Adoption Rate: How many schools/colleges have implemented key NEP 

components? 

 Stakeholder Satisfaction: Feedback from teachers, students, and parents. 

 Learning Outcomes: Improvement in foundational skills, critical thinking, or 

employability. 

 Equity Impact: Reduction in gender, rural-urban, or socio-economic disparities. 
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1.5 Objectives of the Study 

1. To study the awareness levels about NEP 2020 among school administrators and 

teachers. 

2. To analyze the challenges faced during implementation. 

3. To evaluate the initial successes observed. 

4. To suggest measures for effective implementation. 

1.6 Hypothesis of the study  

H1: Urban-Rural Implementation Gap 

 Null Hypothesis (H₀): There is no significant difference in NEP 2020 

implementation effectiveness between Hyderabad (urban) and Medchal 

(rural/semi-urban) districts. 

 Alternative Hypothesis (H₁): Hyderabad district shows better implementation 

success due to superior infrastructure, digital readiness, and institutional support 

compared to Medchal. 

H2: Teacher Preparedness & Policy Success 

 H₀: Teacher training programs under NEP 2020 have no significant impact on 

successful policy adoption. 

 H₁: Schools with better-trained teachers show higher compliance with NEP 2020 

reforms (e.g., competency-based learning, multilingual education). 

H3: Digital Divide & Policy Execution 

 H₀: The availability of digital infrastructure does not affect the implementation of 

NEP 2020’s online/blended learning components. 
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 H₁: Schools with better digital resources (Hyderabad) implement digital education 

reforms more effectively than those in Medchal. 

H4: Multilingual Education Acceptance 

 H₀: There is no significant resistance to NEP 2020’s regional language instruction 

policy among stakeholders. 

 H₁: Parents and students in urban Hyderabad prefer English-medium instruction, 

while Medchal shows higher acceptance of Telugu/Urdu-medium teaching. 

 Research Questions 

1. What is the level of awareness of NEP 2020 among educators? 

2. What are the major implementation challenges? 

3. What successes have been observed in the early phase? 

1.7 Variables of the study 

This study examines the implementation of NEP 2020 in Medchal and Hyderabad 

districts by analyzing key variables that influence policy success and challenges. The 

variables are categorized into independent, dependent, and control variables to establish 

measurable relationships. 
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1. Independent Variables (Predictors) 

These are factors that influence NEP 2020 implementation: 

A. Institutional Factors 

1. School Type 

o Government vs. Private 

o Urban (Hyderabad) vs. Rural/Semi-urban (Medchal) 

2. Infrastructure Availability 

o Classroom facilities, digital tools, labs 

3. Administrative Support 

o Government funding, policy enforcement 

B. Teacher-Related Factors 

4. Teacher Training & Readiness 

o Participation in NEP-aligned training programs 

5. Teacher Resistance/Acceptance 

o Attitudes toward multilingual education, competency-based learning 

C. Student & Parent Factors 

6. Socio-economic Background 

o Income level, parental education 

7. Language Preference 

o Acceptance of regional language vs. English-medium instruction 
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D. Technological Factors 

8. Digital Infrastructure 

o Availability of smart classrooms, internet access 

9. E-Learning Adoption 

o Usage of DIKSHA, SWAYAM, or other EdTech tools 

2. Dependent Variables (Outcomes) 

These measure the effectiveness of NEP 2020 implementation: 

1. Policy Adoption Rate 

o % of schools implementing key NEP components (ECCE, vocational 

courses, etc.) 

2. Learning Outcomes 

o Improvement in foundational literacy & numeracy (FLN) 

3. Stakeholder Satisfaction 

o Teacher, student, and parent feedback on reforms 

4. Enrollment Equity Indicators 

o changes among girls, rural students, marginalized groups 

5. Employability Perception 

o Student/parent views on vocational education benefits 

3. Control Variables (Moderators) 

These are kept constant to isolate the impact of independent variables: 

1. Geographical Location 

o Comparing only Medchal (rural/semi-urban) and Hyderabad (urban) 
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2. Grade Level 

o Focusing on foundational (Grades 1-5) and secondary (Grades 6-12) stages 

3. School Board Affiliation 

o State Board vs. CBSE/ICSE schools 

4. Comparing performance before Pre-NEP Baseline Data 

o and after policy introduction 

Variable Relationships & Research Questions 

Independent Variable → Dependent 

Variable 
Research Question 

Teacher Training → Policy Adoption Rate 
Does teacher training improve NEP 

implementation? 

Digital Infrastructure → E-Learning 

Adoption 

How does tech availability affect digital 

education success? 

School Type (Govt. vs. 

Private) → Learning Outcomes 

Do private schools perform better under 

NEP 2020? 

Language Preference → Stakeholder 

Satisfaction 

Is regional language instruction more 

accepted in rural areas? 

Measurement Methods 

 Quantitative: Surveys (Likert scale), government data on enrollment/dropout rates. 

 Qualitative: Interviews with teachers, principals, and parents. 

 Comparative Analysis: Hyderabad vs. Medchal performance metrics. 
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1.8 Scope and Delimitations The study is confined to 100 participants, including teachers 

and administrators from Medchal and Hyderabad districts. The study does not cover 

implementation in higher education. 

The study focuses only on Medchal and Hyderabad districts in Telangana. 

 Findings may not be generalizable to other rural/urban areas in India. 

 Primarily examines school-level education  

 Higher education institutions (colleges/universities) are excluded. 
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CHAPTER II  

REVIEW OF RELATED LITERATURE 

2.0 Introduction  

This chapter presents a comprehensive review of existing studies related to education 

policies, implementation challenges, and early successes with a special focus on NEP 

2020. The review offers insights into national perspectives, theoretical frameworks, and 

empirical findings relevant to the research topic. 

2.1 Indian Studies 

Rao (2020) conducted a study on the vision and framework of NEP 2020. The research 

emphasized the policy’s holistic and multidisciplinary approach, advocating early 

childhood care and foundational literacy. It highlighted the importance of structural reform 

and the introduction of vocational courses. The study concluded that the policy, though 

ideal in vision, required strong administrative mechanisms for its success. 

Kumar (2021) explored challenges in implementing NEP 2020 at the state level. Findings 

showed that infrastructure gaps and lack of teacher preparedness were major barriers. The 

study emphasized the need for comprehensive teacher training modules and increased 

funding support to bridge the gap between policy and practice. 

Sharma (2022) studied the successes of NEP implementation in urban schools. The 

research found enhanced student engagement and improved learning outcomes in schools 

that adopted experiential learning and mother-tongue instruction. However, disparities 

persisted between private and public institutions. 

 Patel (2021) investigated curriculum reforms under NEP 2020. He found that the reduced 

content load and focus on life skills were widely welcomed by educators. However, issues 

remained in the alignment of textbooks and teacher manuals with the new structure. 
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 Joshi and Mehra (2021) focused on foundational literacy and numeracy. The study 

revealed that although policies were in place, actual implementation was weak in semi-

urban and rural schools due to lack of trained staff and monitoring. 

Iqbal (2020) analyzed teacher education as per NEP directives. The research noted a gap 

between existing teacher education programs and the competencies required under NEP 

2020. It recommended a revamped curriculum for B.Ed programs. 

Gupta (2022) examined digital learning readiness. The findings suggested that schools in 

metropolitan areas had better access to digital tools, but rural and semi-urban areas lacked 

basic digital infrastructure. The study highlighted the digital divide as a serious challenge. 

Menon and Das (2021) explored the multilingual education aspect of NEP 2020. Their 

study showed that mother-tongue instruction improved comprehension among early 

learners. However, availability of textbooks in regional languages remained a challenge. 

Reddy (2022) studied school leadership roles in implementing NEP 2020. The research 

emphasized the role of principals as change agents and the importance of leadership 

training in adapting to new policies. 

Chatterjee (2020) focused on early childhood care and education. The study showed 

positive impact in anganwadi centers that adopted play-based and child-centric approaches 

as outlined in NEP. However, integration with formal schools was lacking. 

Sinha (2021) reviewed vocational training integration in secondary education. The study 

found moderate success in pilot projects but highlighted a need for industry partnerships 

and skilled instructors. 

Bhattacharya and Rao (2021) examined equity and inclusion under NEP 2020. Their 

study found that despite intentions, marginal communities still faced systemic exclusion, 

and recommended inclusive policy enforcement. 
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Nair (2021) assessed continuous professional development for teachers. The research 

found most training sessions to be outdated and not aligned with NEP goals. It advocated 

for digital micro-credentialing. 

Verma (2022) analyzed policy awareness among educators. The findings indicated low 

awareness levels, especially in government schools, suggesting the need for mass 

awareness programs and handbooks in local languages. 

Pandey (2020) studied student perceptions of curriculum changes. The research revealed 

that students appreciated interactive and practical learning methods but struggled with lack 

of digital access. 

Yadav and Singh (2021) assessed assessment reforms under NEP 2020. Their study 

found limited implementation of competency-based assessments. Teachers reported 

difficulty in designing holistic evaluation tools. 

Aggarwal (2021) looked into community participation in education. He noted that 

community engagement improved school accountability, but participation levels were 

lower in urban settings. 

Thomas (2022) investigated NEP’s impact on private schools. Findings showed quicker 

adaptation due to better resources, but some schools overemphasized technology over 

pedagogy. 

Dasgupta (2021) evaluated higher education goals of NEP 2020. The study found 

promising structural suggestions, including multidisciplinary institutions, but questioned 

funding and implementation. 

Sen (2020) explored inclusion of arts and sports. Findings revealed positive student 

responses where co-curricular integration was practiced. However, lack of trained 

instructors was a common issue. 
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Roy and Pillai (2022) reviewed integration of skill-based education. The study showed 

early success in CBSE-affiliated schools that partnered with industry for curriculum 

design. 

Paul (2021) investigated parental attitudes towards NEP. The study indicated confusion 

and lack of clarity among parents, underscoring the need for community sensitization 

programs. 

Kapoor (2021) studied implementation strategies in Karnataka. The study highlighted 

decentralized planning and local academic bodies as crucial to success. 

Chakraborty (2022) reviewed gender sensitivity under NEP 2020. The research noted 

progress in curriculum content but found a lack of school-level gender policies. 

Bhandari (2021) examined monitoring mechanisms. The study pointed out the need for 

real-time data systems and suggested using technology for better implementation tracking. 

Malik and Hussain (2021) studied NEP's recommendations on school complexes. Their 

research found administrative benefits in pilot districts but resistance from individual 

school heads. 

Rajput (2020) focused on textbook reforms. The study revealed delays in textbook 

updates and lack of alignment with new curriculum goals. 

Ghosh (2021) explored emotional well-being initiatives. The study emphasized the need 

for integrating mental health programs in schools, as outlined in NEP. 

Shukla (2022) investigated the success of pilot NEP projects in Delhi. The findings 

showed increased student retention and improved learning outcomes in targeted schools. 

Mishra and Jain (2021) reviewed policy implementation in tribal areas. The study found 

NEP goals poorly implemented due to cultural gaps, language issues, and lack of local 

leadership. 
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Bhardwaj (2021), In a study titled "Assessing Teacher Preparedness for NEP 2020 

Reforms", Bhardwaj evaluated 200 school teachers across four Indian states. The study 

found that while 68% of teachers were aware of NEP 2020’s main provisions, only 31% 

had undergone formal training. Many educators reported feeling uncertain about 

integrating vocational subjects and competency-based assessments. The research 

emphasized the need for regular, structured training programs and district-level handbooks 

for effective implementation. It concluded that without sufficient teacher capacity-

building, even well-intentioned reforms might remain underutilized at the classroom level. 

Rani & Kumar (2022), Rani and Kumar’s research, "Challenges in the Implementation of 

Foundational Literacy Goals under NEP 2020", focused on schools in rural Telangana. 

The study discovered that many government schools lacked the infrastructure and trained 

ECCE staff necessary to implement the foundational literacy framework. Teachers cited 

inadequate learning materials, lack of training, and poor parental involvement as major 

barriers. The authors recommended that FLN initiatives be localized with adequate 

community engagement. Their findings underline the challenges of implementing a 

centralized policy in diverse socio-economic contexts. 

Singh (2021), In his article "Policy to Practice: A Teacher’s Perspective on NEP 2020", 

Singh interviewed 60 educators from both public and private schools. The majority of 

teachers expressed optimism about the policy’s focus on holistic learning and reduced rote 

memorization. However, they were also concerned about curriculum restructuring, lack of 

clarity in implementation roadmaps, and insufficient digital infrastructure. Teachers from 

private schools reported smoother transitions than their government counterparts. Singh 

emphasized that successful NEP execution depends largely on transparent communication 

and robust support from educational authorities. 
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Das & Thomas (2023), Das and Thomas conducted a mixed-methods study titled 

"Evaluating the Early Impact of NEP 2020 in Urban Schools". Surveying schools in 

Hyderabad and Chennai, they found that digital initiatives like DIKSHA were being 

actively used in private schools, while government schools struggled due to lack of 

devices and connectivity. Teachers welcomed the policy's shift toward flexibility and 

experiential learning but noted that existing assessment frameworks had not yet been 

revised. The study highlighted a digital divide and called for more inclusive ICT training 

and infrastructural investment in public education. 

Meena (2022) Meena’s study, "Perceptions of School Leaders Towards NEP 2020", 

explored how principals and headmasters viewed policy implementation. Using a sample 

of 40 school leaders from Andhra Pradesh and Telangana, the study revealed mixed 

responses. While most leaders appreciated the policy’s vision, they expressed challenges 

in scheduling, staff shortage, and adjusting to the new curriculum framework. The study 

concluded that school leaders require administrative autonomy, targeted orientation 

programs, and financial support to effectively operationalize NEP reforms. 

2.2 Conclusion This literature review highlights diverse perspectives on the NEP 2020 

implementation. While the policy has been widely praised for its holistic approach, 

ground-level challenges such as infrastructural gaps, lack of teacher training, and uneven 

digital access continue to hinder its full realization. The review also identifies successful 

strategies and early gains, emphasizing the need for localized and inclusive 

implementation plans. 
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CHAPTER III 

METHODOLOGY 

3.0 Research Design 

The present study adopts the descriptive survey method, which is suitable for gathering 

information about prevailing conditions, practices, and opinions through the use of 

structured questionnaires. A descriptive design enables the researcher to systematically 

describe the existing implementation practices of the National Education Policy (NEP) 

2020 in schools, highlight the challenges faced during implementation, and capture 

perceptions of success as experienced by the stakeholders. This non-experimental 

approach is ideal for studies aimed at understanding “what exists” with respect to current 

educational phenomena without manipulating the variables. 

3.1 Population and Sample 

The target population for this study consists of school administrators (principals, 

headmasters) and school teachers working in both government and private institutions in 

Medchal and Hyderabad districts of Telangana. These individuals were directly involved 

in or impacted by the implementation of NEP 2020 and thus are considered as key 

informants for the study. 

The total sample size for the study was 100 respondents, with 50 participants selected 

from each district. To ensure representation of various sub-groups such as urban/rural, 

public/private schools, and levels of teaching (primary/secondary), the study employed the 

stratified random sampling method. This technique allowed for fair inclusion of diverse 

categories within the population, increasing the representativeness and reliability of the 

results. 
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3.2 Research Method 

The study employs a mixed-methods research approach, combining quantitative and 

qualitative techniques to comprehensively analyze the implementation of NEP 

2020 in Medchal and Hyderabad districts. 

1. Primary Research Method: Descriptive Survey Design 

 Type: Non-experimental, cross-sectional (data collected at one point in time). 

 Purpose: To describe the current state of NEP 2020 implementation, identify 

challenges, and assess success factors. 

 Data Collection Tools: 

o Structured Questionnaires (Quantitative) – For teachers, students, and 

parents (Likert-scale & closed-ended questions). 

o Semi-Structured Interviews (Qualitative) – With school administrators, 

policymakers, and education officers. 

o Document Analysis – Review of government reports, school records, and 

NEP compliance documents. 

Why Descriptive Survey? 

✔ Best for policy implementation studies – Captures real-world practices without 

manipulation. 

✔ Provides measurable data on stakeholder perceptions. 

✔ Identifies trends and patterns in urban vs. rural implementation. 
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2. Supporting Method: Case Study Analysis 

 Sample Schools: A few high-performing and struggling schools from each district 

are studied in-depth. 

 Purpose: To understand context-specific success factors and barriers. 

3. Sampling Technique 

 Stratified Random Sampling – Ensures representation of: 

o Government & Private Schools 

o Urban (Hyderabad) & Rural/Semi-urban (Medchal) Schools 

o Different Levels (Primary, Upper Primary, Secondary) 

4. Data Analysis Methods 

A. Quantitative Data (Surveys) 

 Descriptive Statistics – Mean, percentages, frequency distributions. 

 Inferential Statistics – T-tests/ANOVA to compare Hyderabad vs. Medchal. 

 Correlation Analysis – Examines relationships (e.g., teacher training & policy 

success). 

B. Qualitative Data (Interviews & Case Studies) 

 Thematic Analysis – Coding responses to identify recurring challenges/successes. 

 SWOT Analysis – Evaluates institutional readiness for NEP 2020. 
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5. Justification for Mixed-Methods Approach 

Method Strength Purpose in This Study 

Quantitative 

Surveys 

Provides statistical 

generalizability 

Measures policy adoption rates, 

satisfaction levels 

Qualitative 

Interviews 

Captures in-depth 

insights 

Explores why certain challenges exist 

& how schools adapt 

Case Studies Context-specific findings 
Highlights best practices & 

implementation gaps 

6. Ethical Considerations 

 Informed Consent – Participants voluntarily join the study. 

 Anonymity – No personal identifiers in published data. 

 Bias Mitigation – Triangulation (using multiple data sources) to ensure validity. 

3.3 Methodological Procedure 

This section outlines the step-by-step research process for studying NEP 2020 

implementation in Medchal and Hyderabad districts, following the descriptive 

survey design with a mixed-methods approach. 

Phase 1: Preparatory Stage 

1. Literature Review 

o Comprehensive analysis of NEP 2020 documents 

o Review of existing studies on education policy implementation 

o Identification of research gaps 



39 
 

2. Operationalization of Variables 

o Define measurable indicators for: 

 Implementation challenges (infrastructure gaps, teacher resistance) 

 Success factors (adoption rates, stakeholder satisfaction) 

o Develop a conceptual framework 

3. Tool Development 

Phase 2: Sampling Procedure 

1. Population Definition 

o All government and private schools in Medchal and Hyderabad 

o Target groups: Teachers, administrators, students , parents 

2. Sampling Framework 

o Stratified random sampling: 

 District-wise stratification (Hyderabad urban vs. Medchal rural) 

 School-type stratification (government/private) 

Phase 3: Data Collection 

1. Quantitative Data Collection 

o Administer printed/digital questionnaires 

o Ensure anonymity and voluntary participation 

o Field testing with 10% sample (pilot study) 

2. Qualitative Data Collection 

o Conduct face-to-face interviews (audio-recorded with consent) 

o School observation checklists 

o Document analysis of NEP implementation reports 

3. Fieldwork Timeline 

o 1 months for survey distribution and collection 
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o 1 month for interviews and observations 

Phase 4: Data Processing & Analysis 

1. Quantitative Analysis 

o Data cleaning and coding 

o Descriptive statistics (frequencies, percentages) 

o Inferential statistics: 

 Independent t-tests (urban vs. rural comparisons) 

 Chi-square tests (categorical variables) 

 Correlation analysis (variable relationships) 

2. Qualitative Analysis 

o Transcription of interviews 

o Thematic analysis using NVivo software 

o Triangulation with quantitative findings 

3. Data Integration 

o Joint display of mixed methods results 

o Interpretation of convergent/divergent findings 

Phase 5: Validation & Reporting 

1. Validity Checks 

o Expert validation of instruments 

o Peer debriefing for qualitative analysis 

o Member checking with participants 

2. Ethical Considerations 

o Institutional ethics clearance 

o Informed consent procedures 

o Data confidentiality protocols 
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3. Dissemination Plan 

o Academic paper writing 

o Policy brief for education department 

o Presentation to stakeholder groups 

3.4 Research Tools 

A structured questionnaire was used as the main research instrument for data collection. 

The tool was designed to gather both quantitative and qualitative data through a mix of 

closed-ended and open-ended questions. 

 The closed-ended questions allowed the researcher to collect quantifiable data on 

aspects such as levels of awareness, frequency of training, availability of resources, 

and institutional readiness for NEP implementation. These questions were designed on 

a Likert-type scale for ease of statistical analysis. 

 The open-ended questions gave respondents the opportunity to elaborate on their 

experiences, challenges, and suggestions, providing deeper insights into the contextual 

realities of NEP 2020 implementation. 

The questionnaire was validated by a panel of experts in educational research and policy 

studies to ensure content validity, clarity, and relevance to the research objectives. 

3.5 Data Collection Procedure 

The data collection process was carried out using a combination of personal visits and 

online Google Forms, depending on the convenience and availability of the respondents. 

 Personal visits were made to selected schools in both Medchal and Hyderabad to 

administer the questionnaires, particularly in areas with limited internet access or 

where personal rapport with school authorities facilitated better response rates. 
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 Google Forms were sent via email and WhatsApp to participants who preferred 

the digital mode, especially in urban and semi-urban settings where internet access 

is readily available. 

This hybrid approach ensured wider participation and improved the response rate. The 

data collection was conducted over a period of four weeks, and necessary ethical 

considerations, including informed consent and confidentiality of responses, were 

maintained throughout the process. 

3.6 Data Analysis Techniques 

The collected data were systematically organized and analyzed using descriptive statistical 

techniques. The closed-ended responses were quantified using percentages, frequencies, 

and averages to identify patterns and trends in the implementation of NEP 2020. 

The open-ended responses were subjected to thematic analysis, where common themes 

and categories were identified and interpreted to enrich the quantitative findings. This 

combination of numerical and narrative data helped in developing a comprehensive 

understanding of the challenges and successes associated with NEP implementation in the 

selected districts. 

3.7 Limitations of the Study 

Although the study provides valuable insights into the implementation of NEP 2020, 

certain limitations must be acknowledged: 

 The study is confined to only two districts Medchal and Hyderabad  and therefore 

the findings may not be generalized to other districts or the entire state of 

Telangana. 
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 The sample size of 100 respondents, while adequate for descriptive purposes, may 

limit the depth of statistical analysis and the scope for generalizing conclusions. 

 The data relies on self-reported perceptions, which may be influenced by 

individual biases or institutional loyalty, affecting the objectivity of responses. 

 Due to time constraints, the study does not include longitudinal tracking of NEP 

implementation over time, which could provide more dynamic insights into the 

policy's evolution. 

 Despite these limitations, the methodology adopted for the study is rigorous and 

well-suited to achieve the stated objectives and contribute meaningfully to the 

understanding of NEP 2020 implementation at the ground level. 
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CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

4.0 Introduction 

This chapter presents the analysis and interpretation of data collected from 100 

respondents, comprising school administrators and teachers from Medchal and Hyderabad 

districts. The primary objective of this chapter is to analyze the data systematically to 

address the research questions and objectives outlined in Chapter I. The analysis was 

carried out using descriptive statistical techniques, primarily focusing on frequencies, 

percentages, and averages. 

The data was collected through a structured questionnaire containing both closed and 

open-ended questions, administered via personal visits and Google Forms. The responses 

were categorized and tabulated to facilitate meaningful interpretation. The data analysis is 

presented in alignment with the main objectives of the study: 

1. To assess the level of awareness of NEP 2020 among school administrators and 

teachers. 

2. To identify the major challenges faced during implementation. 

3. To examine the perceived success of NEP 2020 in selected schools. 

4. To collect suggestions and opinions for improving NEP implementation. 

Each section of this chapter corresponds to one of the above objectives and presents 

relevant tables followed by a clear and concise interpretation. The purpose of this 

analytical approach is to highlight trends, patterns, and gaps in the implementation of NEP 

2020 at the district level, thereby offering insights into the practical realities of policy 

execution. 
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The findings in this chapter serve as the empirical foundation for drawing conclusions and 

making recommendations in the subsequent chapter. 

4.1 Awareness level of school administrators and teachers about NEP 2020. 

Table 1: Awareness Level of Respondents about NEP 2020 

Awareness Level Medchal (n=50) Hyderabad (n=50) Total (n=100) 

Highly Aware 10 (20%) 18 (36%) 28 (28%) 

Moderately Aware 28 (56%) 24 (48%) 52 (52%) 

Minimally Aware 8 (16%) 6 (12%) 14 (14%) 

Not Aware 4 (8%) 2 (4%) 6 (6%) 

 

The data reveals that 52% of the respondents are moderately aware of NEP 2020, followed 

by 28% who are highly aware. A relatively small percentage of respondents—14% are 

minimally aware, while only 6% reported no awareness at all. Notably, the awareness 



46 
 

level in Hyderabad district is slightly higher compared to Medchal, where more 

respondents fall into the 'highly aware' category. This suggests that although NEP 2020 

has been introduced widely, there is still a need to improve comprehensive awareness 

through formal training and dissemination efforts among school personnel. 

4.2 The challenges faced during NEP 2020 implementation. 

Table 2: Major Implementation Challenges Faced by Schools  

Challenge 
Medchal 

(n=50) 

Hyderabad 

(n=50) 

Total 

Responses 

Lack of teacher training 36 (72%) 30 (60%) 66 

Inadequate infrastructure 28 (56%) 22 (44%) 50 

Curriculum overload 18 (36%) 25 (50%) 43 

Insufficient resources 

(digital/others) 
20 (40%) 24 (48%) 44 

Parental awareness/support 15 (30%) 10 (20%) 25 
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The most frequently cited challenge by respondents is the lack of teacher training 

(reported by 66% of participants), indicating a critical gap in capacity building for NEP 

implementation. Inadequate infrastructure and insufficient digital/physical resources also 

emerge as significant barriers, particularly in Medchal district. Curriculum overload, cited 

by 43%, reflects concerns over the extensive content demands introduced under the new 

policy. Parental awareness and support is the least cited issue but still relevant. These 

findings point to the need for a multi-dimensional strategy including professional 

development, infrastructural support, and community involvement to overcome 

implementation challenges. 
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4.3 The perceived success of NEP 2020 implementation so far. 

Table 3: Perceived Level of Success in NEP 2020 Implementation 

Success Level 
Medchal 

(n=50) 

Hyderabad 

(n=50) 

Total 

(n=100) 

Highly Successful 5 (10%) 10 (20%) 15 (15%) 

Moderately 

Successful 
25 (50%) 30 (60%) 55 (55%) 

Minimally 

Successful 
15 (30%) 7 (14%) 22 (22%) 

Not Successful 5 (10%) 3 (6%) 8 (8%) 

 

A majority of respondents 55% rate the implementation of NEP 2020 as moderately 

successful, indicating partial progress in adapting to the policy's objectives. Only 15% feel 

that the policy has been highly successful, which shows that full implementation and 
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visible impact are still evolving. Interestingly, Hyderabad district shows higher success 

perceptions compared to Medchal, which could be attributed to better resource access or 

administrative support. On the lower end, 22% believe implementation has been 

minimally successful and 8% say it is not successful at all, emphasizing the need for 

stronger follow-through and monitoring mechanisms. 

 

4.4 measures to overcome challenges in implementation. 

Table 4: Suggestions Given by Respondents  

Suggestion Category Frequency (n=100) 

Regular teacher training workshops 48 

Infrastructure improvement 34 

Better digital resource allocation 30 

Simplifying curriculum 26 

Community and parent engagement 22 
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Respondents provided a wide range of suggestions to improve the implementation of NEP 

2020. The most common recommendation (48%) was the need for regular teacher training, 

underlining the demand for consistent professional development. Infrastructure 

improvement (34%) and better digital resource allocation (30%) reflect concerns about the 

physical and technological capacity of schools to support NEP reforms. Additionally, 

curriculum simplification (26%) and increased parent and community engagement (22%) 

suggest that respondents view NEP 2020 as needing both systemic and grassroots-level 

support. Overall, the responses indicate that while the vision of NEP 2020 is widely 

accepted, its execution requires holistic improvements. 
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CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS AND SUGGESTIONS 

5.0 Summary  

Education is the cornerstone of any nation's development. It plays a vital role in shaping 

the character, social behavior, values, and economic prosperity of individuals and 

societies. In India, education has historically held a significant place, from the ancient 

Gurukul system to the modern formal system of education introduced during the British 

colonial era. Post-independence, India has made substantial efforts to develop a robust 

educational framework. The need to reform, revamp, and realign education with national 

and global needs has been a consistent theme in India's policy landscape. In this context, 

the National Education Policy (NEP) 2020, approved by the Union Cabinet of India on 

29th July 2020, represents a historic and far-reaching policy initiative aimed at 

transforming the Indian education system. 

NEP 2020 replaces the National Policy on Education of 1986, making it the first education 

policy of the 21st century. It seeks to reimagine the Indian education system from 

foundational learning to higher education, emphasizing conceptual understanding, critical 

thinking, multilingualism, and flexibility in subject choices. It introduces structural 

changes, such as the 5+3+3+4 model, and pedagogical changes like experiential learning, 

integration of vocational education, competency-based assessments, and the promotion of 

mother tongue/local languages as the medium of instruction at the foundational level. 

A salient feature of NEP 2020 is the new curricular structure of 5+3+3+4, replacing the 

earlier 10+2 model. This change is aimed at aligning the Indian education system with 

global standards, focusing more on the child’s cognitive developmental stages. 

Additionally, NEP 2020 encourages instruction in the mother tongue or regional language 
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at least until Grade 5, while also promoting multilingualism and the integration of local 

culture and values into the curriculum. 

The process of implementation, especially in a vast and diverse country like India, is 

complex. Differences in geographical, socio-economic, linguistic, and infrastructural 

conditions pose significant hurdles. Urban districts like Hyderabad may be better equipped 

to adopt digital and infrastructural changes compared to semi-urban or rural districts such 

as Medchal. This differential readiness underscores the importance of localized strategies 

tailored to specific contexts. 

NEP 2020 offers a promising blueprint for revitalizing the Indian education system. Its 

successful implementation, however, hinges on addressing context-specific challenges, 

strengthening institutional capacity, fostering community involvement, and ensuring 

continuous monitoring and support. This study aspires to contribute meaningfully to this 

objective by analyzing how the policy unfolds in two representative districts of Telangana. 

Need for the Study The introduction of the National Education Policy 2020 marks a 

paradigm shift in the Indian education system. As a comprehensive framework aiming to 

make education more holistic, flexible, multidisciplinary, and aligned to the needs of the 

21st century, it addresses the entire spectrum of education from early childhood to higher 

education. However, the success of any policy lies not in its design but in its effective 

implementation. Given India's vast diversity in terms of geography, socio-economic status, 

linguistic variations, and educational infrastructure, the implementation of NEP 2020 is 

bound to be both challenging and varied across different regions. 

This study is essential to identify the readiness levels of educational institutions in 

adopting foundational literacy, competency-based assessments, vocational training, and 

digital education. These components are vital to transforming education outcomes in line 

with NEP’s vision. The study will also help determine whether there are significant 
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differences in the pace and quality of implementation between urban and semi-urban 

regions. 

Very few empirical studies have been conducted to assess the actual implementation of 

NEP 2020 at the school level, especially in specific Indian states or districts. Most existing 

literature focuses on theoretical policy analysis. This study aims to fill that gap by 

collecting and analyzing primary data from schools in Hyderabad and Medchal, thus 

contributing evidence-based insights to the national discourse on educational reform. 

Objectives of the Study 

 To study the awareness levels about NEP 2020 among school administrators 

and teachers. 

 To analyze the challenges faced during implementation. 

 To evaluate the initial successes observed. 

 To suggest measures for effective implementation. 

Research Questions 

 What is the level of awareness of NEP 2020 among educators? 

 What are the major implementation challenges? 

 What successes have been observed in the early phase? 

Scope and Delimitations The study is confined to 100 participants, including teachers and 

administrators from Medchal and Hyderabad districts. The study does not cover 

implementation in higher education. 

Significance of the Study This research will assist policymakers, educators, and 

administrators in refining implementation strategies for NEP 2020. 
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Literature Reviews 

Rao (2020) conducted a study on the vision and framework of NEP 2020. The research 

emphasized the policy’s holistic and multidisciplinary approach, advocating early 

childhood care and foundational literacy. It highlighted the importance of structural reform 

and the introduction of vocational courses. The study concluded that the policy, though 

ideal in vision, required strong administrative mechanisms for its success. 

Kumar (2021) explored challenges in implementing NEP 2020 at the state level. Findings 

showed that infrastructure gaps and lack of teacher preparedness were major barriers. The 

study emphasized the need for comprehensive teacher training modules and increased 

funding support to bridge the gap between policy and practice. 

Sharma (2022) studied the successes of NEP implementation in urban schools. The 

research found enhanced student engagement and improved learning outcomes in schools 

that adopted experiential learning and mother-tongue instruction. However, disparities 

persisted between private and public institutions. 

Patel (2021) investigated curriculum reforms under NEP 2020. He found that the reduced 

content load and focus on life skills were widely welcomed by educators. However, issues 

remained in the alignment of textbooks and teacher manuals with the new structure. 

Methodology 

Research Design 

The present study adopts the descriptive survey method, which is suitable for gathering 

information about prevailing conditions, practices, and opinions through the use of 

structured questionnaires. A descriptive design enables the researcher to systematically 

describe the existing implementation practices of the National Education Policy (NEP) 

2020 in schools, highlight the challenges faced during implementation, and capture 
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perceptions of success as experienced by the stakeholders. This non-experimental 

approach is ideal for studies aimed at understanding “what exists” with respect to current 

educational phenomena without manipulating the variables. 

Population and Sample 

The total sample size for the study was 100 respondents, with 50 participants selected 

from each district. To ensure representation of various sub-groups such as urban/rural, 

public/private schools, and levels of teaching (primary/secondary), the study employed the 

stratified random sampling method. This technique allowed for fair inclusion of diverse 

categories within the population, increasing the representativeness and reliability of the 

results. 

Research Tools 

A structured questionnaire was used as the main research instrument for data collection. 

The tool was designed to gather both quantitative and qualitative data through a mix of 

closed-ended and open-ended questions. 

 The closed-ended questions allowed the researcher to collect quantifiable data on 

aspects such as levels of awareness, frequency of training, availability of resources, 

and institutional readiness for NEP implementation. These questions were designed on 

a Likert-type scale for ease of statistical analysis. 

 The open-ended questions gave respondents the opportunity to elaborate on their 

experiences, challenges, and suggestions, providing deeper insights into the contextual 

realities of NEP 2020 implementation. 

The questionnaire was validated by a panel of experts in educational research and policy 

studies to ensure content validity, clarity, and relevance to the research objectives. 
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Data Collection Procedure 

The data collection process was carried out using a combination of personal visits and 

online Google Forms, depending on the convenience and availability of the respondents. 

 Personal visits were made to selected schools in both Medchal and Hyderabad to 

administer the questionnaires, particularly in areas with limited internet access or 

where personal rapport with school authorities facilitated better response rates. 

 Google Forms were sent via email and WhatsApp to participants who preferred 

the digital mode, especially in urban and semi-urban settings where internet access 

is readily available. 

This hybrid approach ensured wider participation and improved the response rate. The 

data collection was conducted over a period of four weeks, and necessary ethical 

considerations, including informed consent and confidentiality of responses, were 

maintained throughout the process. 

Data Analysis Techniques 

The collected data were systematically organized and analyzed using descriptive statistical 

techniques. The closed-ended responses were quantified using percentages, frequencies, 

and averages to identify patterns and trends in the implementation of NEP 2020. 

The open-ended responses were subjected to thematic analysis, where common themes 

and categories were identified and interpreted to enrich the quantitative findings. This 

combination of numerical and narrative data helped in developing a comprehensive 

understanding of the challenges and successes associated with NEP implementation in the 

selected districts. 
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Limitations of the Study 

Although the study provides valuable insights into the implementation of NEP 2020, 

certain limitations must be acknowledged: 

 The study is confined to only two districts Medchal and Hyderabad  and therefore 

the findings may not be generalized to other districts or the entire state of 

Telangana. 

 The sample size of 100 respondents, while adequate for descriptive purposes, may 

limit the depth of statistical analysis and the scope for generalizing conclusions. 

 The data relies on self-reported perceptions, which may be influenced by 

individual biases or institutional loyalty, affecting the objectivity of responses. 

 Due to time constraints, the study does not include longitudinal tracking of NEP 

implementation over time, which could provide more dynamic insights into the 

policy's evolution. 

Despite these limitations, the methodology adopted for the study is rigorous and well-

suited to achieve the stated objectives and contribute meaningfully to the understanding of 

NEP 2020 implementation at the ground level. 

5.1 Findings of the Study 

The present study explored the implementation of the National Education Policy (NEP) 

2020 in two districts Medchal and Hyderabad—focusing on awareness levels, challenges 

faced, perceived success, and suggestions for improvement among school administrators 

and teachers. The major findings are summarized below: 
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1. Awareness Levels of NEP 2020 

The study found that a majority (52%) of the respondents were moderately aware of the 

NEP 2020, while 28% reported high awareness. The level of awareness was relatively 

higher among participants in Hyderabad than those in Medchal. However, a small 

percentage (6%) indicated no awareness, which signals a need for broader dissemination 

and sensitization about the policy, especially in semi-urban areas. 

2. Challenges in Implementation 

A significant finding of the study was the identification of key challenges affecting NEP 

2020 implementation. The lack of teacher training emerged as the most common 

challenge, reported by 66% of respondents. Other major challenges included inadequate 

infrastructure, limited availability of digital and learning resources, and curriculum 

overload. Additionally, some respondents noted low parental awareness and involvement, 

which negatively impacted community support for reforms. 

3. Perceived Success of NEP Implementation 

Only 15% of the respondents considered NEP implementation to be highly successful, 

while 55% felt it was moderately successful. This suggests that while some initial steps 

have been taken toward achieving policy goals, much remains to be done in terms of 

execution and support. The overall perception was more positive in Hyderabad than in 

Medchal, possibly due to better access to infrastructure and training opportunities in urban 

settings. 

4. Suggestions for Improvement 

Respondents suggested several practical measures to enhance NEP 2020 implementation. 

These included regular teacher training programs, improved infrastructure, allocation of 
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digital learning resources, simplification of curriculum content, and increased involvement 

of parents and local communities in the educational process. These suggestions reflect the 

importance of multi-stakeholder engagement and systemic reform. 

5.2 Conclusions 

 The National Education Policy (NEP) 2020 marks a transformative shift in the Indian 

education system, aiming to make learning more holistic, flexible, and learner-centric. The 

present study was undertaken to understand how NEP 2020 is being implemented in the 

districts of Medchal and Hyderabad, with a focus on awareness, challenges, perceived 

success, and suggestions for improvement. Based on the data collected from 100 

respondents comprising school administrators and teachers, the study provides valuable 

insights into the early phases of NEP implementation at the grassroots level. 

The study first explored the awareness levels of NEP 2020 among educators. It was found 

that while a considerable number of respondents had moderate to high awareness about the 

policy, there still existed a segment of stakeholders with minimal or no knowledge. This 

points to a gap in dissemination efforts. Hyderabad district showed slightly higher 

awareness than Medchal, indicating that urban settings may have better access to policy 

information through training programs, digital platforms, and professional networks. 

However, for the successful implementation of NEP 2020, such awareness must be 

extended to all educators regardless of location or school type. 

The second major finding relates to the challenges faced during implementation. A 

significant concern expressed by the respondents was the lack of adequate teacher training. 

Despite NEP 2020’s emphasis on teacher development, many educators felt they were 

insufficiently prepared to translate policy into practice. Other commonly cited challenges 

included inadequate infrastructure, insufficient digital tools, curriculum overload, and 

limited parental support. These challenges are particularly acute in semi-urban and rural 



60 
 

schools, highlighting the need for context-specific strategies rather than a uniform 

approach. 

Regarding the perceived success of NEP 2020 implementation, a majority of participants 

viewed the process as moderately successful. Only a small percentage felt that it had been 

highly successful, suggesting that the reforms are still in their infancy in many schools. 

While some progress has been made in areas like flexible subject choices and experiential 

learning, several components of the policy are yet to be fully operationalized. Hyderabad 

respondents generally had a more positive view of success than those from Medchal, 

which may be attributed to better school infrastructure and administrative support in urban 

areas. 

The study also gathered valuable suggestions from the respondents. These included 

recommendations such as regular and structured teacher training programs, increased 

funding for infrastructure, curriculum rationalization, and better involvement of parents 

and communities in the education process. These suggestions underscore the fact that for 

NEP 2020 to succeed, efforts must go beyond policy documentation and include practical 

support at the institutional level. 

The findings reveal that while there is a shared enthusiasm and positive outlook toward 

NEP 2020, several systemic and contextual challenges hinder its full-scale 

implementation. Teachers and administrators are willing to embrace change but require 

adequate support in terms of resources, training, and guidance. Policymakers must ensure 

that the implementation framework is inclusive, flexible, and responsive to the needs of 

schools across diverse settings. This study emphasizes that continuous monitoring, 

feedback, and community engagement are essential for realizing the vision of NEP 2020 

and achieving long-term transformation in Indian education. 
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5.3 Educational Implications 

1. Teacher Training and Capacity Building: 

Regular and policy-specific training sessions should be institutionalized to enhance the 

capacity of teachers and administrators in understanding and implementing NEP 

guidelines effectively. 

2. Localized Implementation Strategies: 

Since awareness and infrastructure differ by region, customized district-level plans 

must be created, especially for semi-urban and rural schools that lag behind in resource 

availability. 

3. Curriculum Review and Flexibility: 

The curriculum should be revised to reduce overload and increase flexibility, as 

suggested in NEP 2020, to allow for activity-based and student-centered learning. 

4. Infrastructure and Digital Access: 

Policymakers and school managements must focus on improving basic infrastructure, 

especially in government schools, and ensure equitable access to digital tools for 

effective online and blended learning. 

5. Stakeholder Involvement: 

Active involvement of parents, school management committees, and the local 

community is essential to foster a supportive environment for NEP reforms. 

6. Monitoring and Evaluation Systems: 

Establishing feedback and evaluation mechanisms at the district level can help in 

assessing the pace and quality of implementation and making timely corrections. 
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7. Equity and Inclusion Focus: 

Special attention must be paid to implementing NEP’s inclusivity objectives, 

especially for marginalized groups, differently-abled students, and under-resourced 

schools. 

5.4 Suggestions for Future Research 

 A longitudinal study on NEP outcomes. 

 Comparative study with rural districts. 

 Role of private schools in NEP execution. 
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APENDIX 

“A Study on Implementation Challenges and Success of NEP 2020 in 

Medchal and Hyderabad Districts” 

 

Please tick (✔) the appropriate option. 

1. Name (Optional): ______________________ 

2. Designation: 

☐ Teacher 

☐ Headmaster/Principal 

☐ Vice Principal 

☐ Academic Coordinator 

3. Type of School: 

☐ Government 

☐ Private 

4. Location of School: 

☐ Urban 

☐ Rural 

☐ Semi-Urban 

5. District: 

☐ Medchal 

☐ Hyderabad 
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6. Teaching Experience: 

☐ Less than 5 years 

☐ 5–10 years 

☐ 11–20 years 

☐ Above 20 years 

7. How would you rate your awareness of NEP 2020? 

☐ Highly Aware 

☐ Moderately Aware 

☐ Minimally Aware 

☐ Not Aware 

8. Have you attended any orientation or training on NEP 2020? 

☐ Yes 

☐ No 

9. Which areas of NEP 2020 are you familiar with? (You may tick multiple) 

☐ Foundational literacy and numeracy 

☐ 5+3+3+4 curricular structure 

☐ Holistic and multidisciplinary education 

☐ Vocational education integration 

☐ Teacher training and development 

☐ Assessment reforms 
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10. What challenges are you facing in implementing NEP 2020 in your school? (Tick 

all that apply) 

☐ Lack of proper training 

☐ Inadequate infrastructure 

☐ Curriculum overload 

☐ Insufficient digital tools 

☐ Resistance to change 

☐ Lack of parental support 

11. Are textbooks and resources aligned with NEP 2020 available in your school? 

☐ Yes 

☐ Partially 

☐ No 

12. Do you feel adequately supported by school management/government to 

implement NEP? 

☐ Yes 

☐ To some extent 

☐ No 

13. How would you rate the success of NEP 2020 implementation in your school so 

far? 

☐ Highly Successful 

☐ Moderately Successful 

☐ Minimally Successful 

☐ Not Successful 
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14. Have any positive changes occurred due to NEP 2020 implementation in your 

school? 

☐ Yes 

☐ No 

☐ Not Sure 

If Yes, please mention briefly: ______________________________ 

15. Are students responding positively to NEP 2020-based changes? 

☐ Strongly Agree 

☐ Agree 

☐ Disagree 

☐ Strongly Disagree 

16. What measures can improve NEP 2020 implementation in your school? (Tick all 

that apply) 

☐ More training workshops 

☐ Funding for infrastructure 

☐ Revised textbooks and digital resources 

☐ Simplified curriculum 

☐ Parental and community engagement 

☐ Continuous monitoring and feedback 

17. Please mention any other suggestions or observations: 

 



 

 


